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The Free Quality School Education (FQSE) program in Sierra Leone was 

launched in August 2018 as a strategy for human capital development, as 

described under the SDG4 “ensure inclusive and equitable quality education 

and promote lifelong learning opportunities for all.” The government of Sierra 

Leone, having prioritized education, increased an initially allocated amount of 

15 percent of the country’s annual budget to 21 percent in 2018 in support of 

the FQSE program. This was meant to address educational challenges in 

government and government assisted schools across the country. The tenet 

of the FQSE is to remove the notion that education is not a right, but a 

privilege.  

 

Also, the intervention is regarded as free because the responsibilities and 

charges at pre-primary, primary, junior and senior secondary educational 

levels are being taken care of by the government of Sierra Leone. School fees, 

exercise books and textbooks for core subjects are now provided by the 

government; added to school subsidies. Moreover, parents and guardians 

have defined roles and responsibilities under the FQSE program. These 

includes, but not limited to signing for exercise and textbooks, and to ensure 

that pupils take these school materials to their respective schools. Parents 

were to also ensure that pupils have uniforms and shoes, as well as to attend 

regular school meetings where discussions are held, with recommendations to 

foster the ongoing educational project.  

 

With four (4) years into its launch, the FQSE is already making gains, including 

an upscaling in the educational financing, removing discriminatory policies and 

school fees, an improvement in the completion of school grades, increase in 

school enrolment among the poorer households, discouraging two shift 

systems and after school classes; added to  passing of exams amongst others. 
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However, albeit these achievements, there are challenges in accessing quality 

education and school retention, resource mobilization, getting trained and 

qualified teachers, infrastructural issues, stakeholder engagement. 
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An exercise of this nature is never devoid of challenges, constraints, obstacles 

and new opportunities; therefore, the FQSE evaluation survey is of no 

exception to this. The conduct of the data collection was challenged from its 

inception phase throughout the collection period unto the final stage of 

presenting this report. In respect of preventing such problems in consequent 

years and exercise, the under mentions are proffered suggestions and 

recommendations in the right direction. 

 

▪ Additional funding for the conduct of verification and validation 

workshops at Regional and National level. 

 

▪ That additional funding be provided to Supervisors and Enumerators 

deployed in difficult terrains. 

 

▪ That the Free Quality Evaluation Survey be conducted during the dries 

(January to March) wherein access to remote areas and hard to reach 

communities will be relatively better. 

 

▪ The survey needs to be conducted at a time wherein all the school levels 

are present in school including the examination classes 
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The Free Quality School Education (FQSE) program in Sierra Leone was 

launched in August 2018 as a strategy for human capital development. It is in 

line to help achieve the Sustainable Development Goal SGD4, quality 

education. 21% of the annual budget is allocated to the Ministry of Basic and 

Senior Secondary Education MBSSE to help facilitate FQSE. The tenet of the 

FQSE is to remove the notion that education is not a right, but a privilege. The 

intervention is regarded as free because the responsibilities and charges at 

pre-primary, primary, junior and senior secondary educational levels are being 

taken care of by the government of Sierra Leone. Implicitly, school fees, 

exercise books and textbooks for core subjects are shouldered by the 

government; added to school subsidies. Moreover, the parents and guardians 

have defined roles and responsibilities under the FQSE program. These 

include, but not limited to signing for exercise and textbooks, and to ensure 

that pupils take these materials to their respective schools. They should also 

ensure that pupils have uniforms and shoes, in as well as to attend regular 

school meetings where discussions are held, with recommendations to foster 

the ongoing interventions. Within the FQSE program, there are sub-

components that form the core for its execution. They include integrity, equity, 

access, system strengthening, completion and quality of the program, and its 

relevance to the country.  

 

With four (4) years into its launch, the FQSE is already making gains, albeit 

it’s inevitable challenges. Some of the achievements include an up scaling in 

the educational financing, expunging the discriminatory policies and school 

fees, a shift in poverty-stricken completion of school grades, increase in school 

enrolment among the poorer households, discouraging two shift systems and 
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after school classes; and passing of exams amongst others. However, there 

may be challenges in resource mobilization, getting trained teachers, 

infrastructural issues, stakeholder engagement, management of high intake 

and resources, added the effective monitoring and evaluation1. To this end, a 

conduct of a semi-independent evaluation was therefore needed to examine 

the processes involved in the implementation of the FQSE interventions. This 

is because evaluation of interventions such as the FQSE focuses on the 

components, needs, factors, challenges, achievements and failures, and their 

respective reasons.  

 

 

The FQSE was introduced in 2018 by the government of Sierra Leone, His 

Excellence the President Julius Maada Bio as part of its flag ship program. This 

initiative was to help achieve the SDG’s goal 4 Quality Education which is line 

with the Mid-Term Development Agenda. The teaching and learning materials 

that were provided  to government schools, were meant to help achieve the 

quality of learning of the pupils especially women and girls. 

 

Globally, the development of every nation’s economic, social and political 

development depends on quality education. This can only be achieved when a 

government prioritizes education as part of it development agenda. It largely 

aids in the eradication of poverty and enables individuals to take an active role 

in the advancement of society. 

  

In 1908, Sierra Leone became a crown colony, and it was the hub for quality 

education in West Africa. During this era, Sierra Leone served as the birthplace 
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of education were the majority of Africans across the sub region, Lagos, the 

Gold Coast (Ghana), and Bathurst Gambia came to Sierra Leone for quality 

education. The Fourah Bay College was the first institution of higher learning 

in British West Africa. At this stage it was therefore the cornerstone of Britain's 

colonial project in West Africa. Due to this privilege, Sierra Leone gained a 

well-respected British educational system that provided higher-than-average 

education comparable to that of Britain at the time. Thus, Sierra Leone 

became the site of the first British social energizing experiment in colonial 

West Africa. 

 

Decades, the country has once known as the "Athens of West Africa," this 

accolade was lost in the field of education. In 2018 the Ministry of Finance 

provided 12% allocation of funds from the National Budget to the education 

sector. This was a result of the external shocks (commodity price declines) 

and natural calamities (Ebola virus disease, mudslides, and floods) have, 

nevertheless, damaged the economy's ability to sustain its outstanding 

development.  As a result, during the last year, the government has faced 

several budgetary issues and difficult policy decisions, which have been 

exacerbated by the need to re-establish economic stability while laying the 

groundwork for development and economic change. The funding and support 

provided to the basic and senior secondary education sectors were insufficient. 

Its teaching standards declined to just the number of graduates, which was 

below quality.  

 

Therefore, this study was a process evaluation to answer the “why” questions 

and examines the activities, quality and beneficiaries of the interventions. The 

assessment focused on teacher’s well-being and school infract structure as 

they influence individuals’ perspectives toward learning and the classroom 

environments. Additionally, the assessment looked into teaching and learning 
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material since they have the tendency of making learning activities exciting, 

easy and help teachers and pupils to conceptualize learning.  

 

 

The overall objective here was to gauge the coverage and processes of the 

FQSE; thereby inquiring into teachers’ welfare, teaching and learning 

materials, and the learning environment/school infrastructure in the 

government and government assisted schools. 

 

1.3.1 

 

Specifically to: 

▪ Examine the teacher’s welfare and expectations. 

 

▪ Examine the progress made in teachers’ recruitment and retention. 

 

▪ Examine the availability and adequacy of teaching and learning 

materials. 

 

▪ Investigate how teaching and/or learning materials are helping to 

attain learning outcomes. 

 

▪ Unravel the school infrastructures, health and safety under the 

FQSE. 

 

▪ Examine the synergy between pedagogy and the pupils under the 

FQSE. 



5 
 

 

 

Owing to the advantages of ease of analysis and interpretation, added to brief 

reporting nature, structured questionnaires were used for data collection. This 

study used the 2021 Annual School Census as the sampling frame for the 

selection of schools across the country. The respondents were selected among 

school authorities, parents, pupils, communities and the Ministry of Basic and 

Senior Secondary Education (MBSSE). Field staff were trained on the use of; 

ODK/Kobo Collect. The study was therefore focused on three key indicators 

from the FQSE; teaching and learning materials, the welfare of teachers, and 

schools infrastructure. This serves as a baseline in evaluating the progress in 

the FQSE aimed at contributing to the achievement of the SDG. Four (4) 

Questionnaires were designed by Stats SL technical team, reviewed and 

validated by partners, and programmed into an ODK/Kobo Collect app for 

digital data collection. 

 

(This was needed during conceptualization). 

 

 

Owing to the advantages of ease of analysis and interpretation, added to brief 

reporting nature, quantitative methods of questionnaires and semi-structured 

interview were used for  data collection, and were designed and embedded 

into tablets. Similar to recent data collection techniques, field staff were 

recruited, trained and sent for the field to administer the questionnaire. 
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For the evaluation of the Free Quality School Education, three different set of 

questionnaires were used to access its achievement on the pupils, teachers 

and school environment. Each questionnaire has its own respondent in other 

to have a comprehensive understanding of the FQSE across schools. The 

questions included in this questionnaire aimed at quickly assessing the 

changes brought by the FQSE and how are they achievable in line with the 

Free Quality Education flagship initiative. The questionnaires were 

administered to the FQSE beneficiaries and stakeholders who are 

knowledgeable in the FQSE across schools at national level.    

  

 

A total of ninety-six (96) field staff were recruited and trained for three days 

on quantitative data collection. One thousand, three hundred and fifty-six (1, 

356) schools were proportionally selected from the Annual School Census 

frame. The selected schools were from Pre-primary, Primary, Junior 

Secondary School, and Senior Secondary Schools at national level.  There 

were twenty-four (24) supervisors, and seventy-two (72) enumerators 

deployed for data collection in the sixteen districts. For quality checks, sixteen 

(16) monitors were deployed in the sixteen (16) districts to monitor field 

supervisors and enumerators on data quality prior to syncing to the central 

sever. The data sets collected from the server were weighted and tables 

extracted for analysis and interpretation.  
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The Teachers/Teacher ratio measures the number of teachers per school. It 

reflects teachers’ workload and the availability of teachers’ services to their 

students. The lower the pupil/teacher ratio, the higher the availability of 

teacher services to students. Noting that the pupil/teacher ratio is not the 

same as class size, class sizes can be described as the number of students a 

teacher faces during a given period of instruction. The relationship between 

these two measures of teacher workload is affected by a variety of factors, 

including, but not limited to the number of classes a teacher is responsible 

for, and the number of classes taken by students. 

 

Table 3.1: Percentage Distribution of number of Teachers' Groups by 

District 
 

District 1-5 6-10 11-20 21 - 30 31 - 40 41 - 50 51 - 70 

Kailahun 6.20 5.83 5.17 1.78 0.00 0.00 0.00 

Kenema 7.78 9.05 10.75 12.69 23.33 0.00 0.00 

Kono 12.30 7.38 5.05 1.78 0.00 0.00 0.00 

Bombali 3.60 5.26 8.95 18.02 15.00 50.00 50.00 

Falaba 5.49 3.03 1.52 0.00 0.00 0.00 0.00 

Koinadugu 3.75 3.37 2.46 3.81 11.67 0.00 0.00 

Tonkolili 8.52 9.47 4.84 14.47 0.00 0.00 0.00 

Kambia 6.47 6.30 3.69 4.06 0.00 0.00 0.00 

Karene 5.53 4.03 3.65 0.00 0.00 0.00 0.00 

Port Loko 5.31 10.80 7.67 6.35 0.00 0.00 0.00 

Bo 6.72 9.72 9.15 9.39 6.67 16.67 16.67 

Bonthe 4.91 1.70 3.28 0.76 0.00 0.00 0.00 

Moyamba 8.52 4.94 3.36 1.78 0.00 0.00 0.00 

Pujehun 7.20 2.58 0.98 0.76 0.00 0.00 0.00 

Western Rural 3.57 8.02 13.30 9.14 10.00 0.00 0.00 

Western Urban 4.12 8.51 16.17 15.23 33.33 33.33 33.33 
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Table 3.1 above shows the percentage distribution of number of teachers by 

teacher group and district. The teacher group includes schools that have 

between 1-5 teachers, 6-10 teachers, 11-20 teachers etc. 

 

It is evident that, Kono has the highest with 12.30 percent of schools having 

between 1-5 teachers followed by Moyamba and Tonkolili with both reporting 

8.52 percent of schools having between 1-5 teachers. However, Western Rural 

and Bombali reported 3.57 and 3.60 of schools having between 1-5 teachers 

respectively. 

 

The table also shows that Port Loko has the highest with 10.80 percent of 

schools ha between 6-10 teachers; followed by Bo and Tonkolili with 9.72 and 

9.47 of schools having between 6-10 teachers respectively. 

 

The table further reveals that, Bombali, Western Urban and Bo have the 

highest percentages with 50.0, 33.33 and 16.67 of schools having between 

41-70 teachers respectively.  

 

Figure 3.1:  Regional Percentage Distribution of Number of Schools 

by Teacher Group 
 

 

22.8
21.2

17.7

20.9

17.4

Region %
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Figure 3.1 above shows the regional percentage distribution of number of 

schools by Teacher Group. It shows regional percentage distribution of 

number of schools categorized by region. 

 

The figure above shows that, Eastern region has the highest with 22.8 percent 

of schools by teachers’ group, followed by Northern Region with 21.2 percent.  

The least being Western Area with 17.4 percent. 

 

Table 3.2: Percentage distribution of number of Schools by Teacher 

group and School Level 
 

School Level 1-5 6-10 11-20 21-30 31-40 41-50 51-70 

Pre-Primary 27.1 7.2 2.8 1.8 0.0 0.0 0.0 

Primary 70.3 75.1 52.4 16.8 0.0 0.0 0.0 

JSS 2.5 15.2 30.2 42.4 46.2 45.9 26.7 

SSS 0.1 2.4 14.6 39.1 53.8 54.1 73.3 

 

Table 3.2 above shows the percentage distribution of number of schools by 

teacher group and school level. The school level includes the Pre-Primary, 

Primary, Junior Secondary School (JSS) and Senior Secondary School (SSS). 

 

The table above shows that, Primary schools are having more teachers in the 

category of 1-5 and 6-10 with 70.3 and 75.1 percent respectively. Followed 

by Pre-Primary with 27.1 percent of teachers in the category of 1-5 and JSS 

with 15.2 percent of teachers in the category of 6-10.  

 

The table above also reveals that, JSS and SSS are having more teachers in 

the category of 41-50 with 45.9 and 54.1 respectively.  

 

The table above further reveals that, JSS and SSS are having more teachers 

in the category of 51-70 with 26.7 and 73.3 respectively.  
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Table 3.3: Percentage distribution of number of Schools by Teacher 

group and School Type  

 
School Type 1-5 6-10 11-20 21-30 31-40 41-50 51-70 

Government 13.9 9.1 8.9 12.2 42.6 6.6 13.3 

Government-

Assisted 

86.1 90.9 91.1 87.8 57.4 93.4 86.7 

 

Table 3.3 above shows the percentage distribution of number of schools by 

teacher group and school type. The school type includes Government and 

Government Assisted schools. 

 

The table above shows that government-assisted schools are having more 

teachers across all categories, (1-5, 6-10 and 11-20) etc.  

 

Table 3.4: Percentage distribution of number of Schools by Teacher 

group and School Gender 
 

School Gender 1-5 6-10 11-20 21-30 31-40 41-50 51-70 

Boys 0.1 0.8 2.1 4.1 24.0 4.8 26.7 

Girls 0.0 1.2 2.7 8.4 10.9 11.3 13.3 

Mixed 99.9 98.0 95.2 87.5 65.1 83.9 60.0 

    

Table 3.4 above shows the percentage distribution of number of schools by 

teacher group and school gender. The school gender includes Boys, Girls and 

Mixed. 

 

The table above shows that mixed schools are having more teachers across 

all categories, (1-5, 6-10, and 11-20) etc.  
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Table 3.5: Percentage distribution of number of Schools by Teacher 

group and School Accommodation 

 
School 

Accommodation 

1-5 6-10 11-20 21-30 31-40 41-50 51-70 

Boarding 0.1 0.0 0.4 5.6 0.0 0.0 0.0 

Boarding and Day 0.0 0.7 0.9 0.0 20.9 1.6 0.0 

Day 99.9 99.3 98.7 94.4 79.1 98.4 100.0 

 

Table 3.5 above shows the percentage distribution of number of schools by 

teacher group and school accommodation. The school accommodation 

includes Boarding, Boarding & Day, and Day. 

 

The table above shows that, day schools are having more teachers across all 

categories, (1-5, 6-10, and 11-20) etc.  

 

Figure 3.2: Regional percentage Distribution of number of Schools by 

School Type 
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Figure 3.2 above shows the regional percentage distribution of number of 

schools by school type. It shows regional percentage distribution of number 

of school type categorized by region. 

 

The Figure above shows that, Eastern region has the highest with 22.7 percent 

of schools by school type, followed by Northern Region with 21.2 percent. The 

least being Western Area with 17.5 percent. 

 

Figure 3.3:  Regional Percentage Distribution of Schools by School 

Gender and Region 
 

 

 

Figure 3.3 above shows the regional percentage distribution of schools by 

school gender and region. The school gender includes Boys, Girls and Mixed 

by Region.  

 

The Figure above shows that mixed schools are having the highest percent 

across all regions, followed by girls’ schools. The least being boys’ schools 

across all regions. 
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Figure 3.4:  Percentage Distribution of School Accommodation by 

Region 
 

 

 

Figure 3.4 above shows the percentage distribution of number of school 

accommodation by region. The school accommodation includes Boarding, 

Boarding and Day, and Day. 

 

The figure above shows that, day schools are having more teachers across all 

regions, followed by Boarding and Day. The least being boarding schools 

across all regions. 
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Figure 3.5:  Percentage distribution of Schools by Level and Region 
 

 

 

Figure 3.5 above shows the percentage distribution of schools by level and 

region. The school level includes Pre-Primary, Primary, JSS and SSS. The 

figure above shows that, primary are having more schools across all regions.  
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Figure 3.6:  Proportion of schools by school level and region 

 
 

Figure 3.6 above shows the proportion of schools by level and region. The 

school level includes Pre-Primary, Primary, JSS and SSS. 

 

From the figure above, western region records the highest proportion of pre-

primary schools with 26.9 percent. Followed by northwest region with 14.0 

percent.  

 

The figure also shows that, southern region records the highest proportion of 

primary schools with 23.9 percent. Followed by western region with 12.9 

percent. 

 

The figure further reveals that, western region records the highest proportion 

of JSS with 22.6 percent and southern region being the least with 15.8 

percent. And west being the highest with 30.8 percent, followed by east with 

20.2 percent and the least being north with 11.2 percent for the SSS category. 

23.3

18.5

14.0

17.3

26.9

23.6

21.9

17.7

23.9

12.9

20.0

21.3

20.3

15.8

22.6

20.2

11.2

18.1

11.7

30.8

E A S T

N O R T H

N O R T H W E S T

S O U T H

W E S T

Pre-Primary Primary JSS SSS



16 
 

 

Access to schooling in a population can be measured as school enrollment, 

which is simply a count of the number of children who have registered with all 

schools in a nation. As a related statistical indicator, the school enrollment 

rate is defined as the ratio of children of official school age who are enrolled 

in school to the population of the corresponding official school age. Official 

school ages are defined by UNESCO in the International Standard 

Classification of Education (UNESCO, 1997). National school enrollment rates 

are generally collected by the Ministry of Education in annual school censuses 

and compiled in education monitoring information systems. School enrollment 

rates form the basis for a variety of other educational indicators, such as the 

mean years of schooling and expected years of schooling, which measure the 

duration an individual is enrolled in school. 

 

Table 3.6: Proportion of Pupils by Level and District 
 

District Primary JSS SSS 

Kailahun 5.6 4.1 4.5 

Kenema 9.9 9.4 12.5 

Kono 8.5 7.6 5.6 

Bombali 6.2 8.1 8.2 

Falaba 3.1 1.5 0.7 

Koinadugu 3.5 2.8 1.3 

Tonkolili 7.9 6.7 5.3 

Kambia 6.7 5.8 3.8 

Karene 4.4 3.3 2.5 

Port Loko 8.2 8.0 6.2 

Bo 8.9 7.8 6.3 

Bonthe 3.1 2.0 1.3 

Moyamba 4.9 2.5 1.2 

Pujehun 3.4 1.6 0.8 

Western Rural Area 6.7 11.3 13.3 

Western Urban Area 8.9 17.5 26.3 

https://link.springer.com/referenceworkentry/10.1007/978-94-007-0753-5_2599#ref-CR19323
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Table 3.6 above shows the proportion of pupils by level and district. The pupils’ 

level includes Primary, JSS and SSS. 

 

It is evident that, Kenema has the highest with 9.9 percent of pupils in primary 

school. Followed by Bo and Western Urban with both reporting 8.9 percent of 

pupils in primary school. However, Falaba and Bonthe both reported 3.1 

percent of pupils in primary school. 

 

The table also shows that, Western Urban Area has the highest with 17.5 

percent of pupils in JSS. Followed by Western Rural with 11.3 percent of pupils 

in JSS. However, Falaba and Pujehun both reported 1.5 and 1.6 percent of 

pupils in JSS respectively. 

 

The table further reveals that, Western Urban Area has the highest with 26.3 

percent of pupils in SSS. Followed by Western Rural with 13.3 percent of pupils 

in SSS. However, Falaba and Pujehun both reported 0.7 and 0.8 percent of 

pupils in SSS respectively. 

 

Table 3.7: Percentage change of Pupils by Year of enrollment by District 

 District 

2018/ 

2019 

2019/ 

2020 

2020/ 

2021 

2021/ 

2022 

2022/ 

2023 

Kailahun 3.2 7.6 7.2 4.6 3.1 

Kenema 4.5 13.7 13.4 9.6 17.7 

Kono 7.3 10.9 7.3 8.6 4.3 

Bombali 5.3 8.7 8.7 6.4 5.7 

Falaba 5.4 0.9 0.3 1.1 1.5 

Koinadugu 2.3 4.0 3.0 3.1 3.6 

Tonkolili 11.1 3.4 7.5 4.8 3.5 

Kambia 7.0 7.9 5.2 4.8 3.6 

Karene 5.3 4.7 2.6 2.7 2.2 

Port Loko 11.7 7.7 4.8 4.8 5.9 

Bo 10.5 7.7 7.6 6.3 5.7 

Bonthe 3.3 3.7 1.6 1.7 2.0 

Moyamba 5.6 3.9 2.7 2.2 2.7 

Pujehun 2.3 2.4 2.7 4.1 2.1 

Western Rural Area 5.6 4.6 10.0 14.6 15.2 

Western Urban Area 9.3 8.3 15.3 20.6 21.4 
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Table 3.7 above shows the percentage change of pupils by year of enrollment 

by district. The year of enrollment includes 2018/2019, 2019/2020 etc. 

 

It is evident that, Port Loko has the highest with 11.7 percent of pupils enrolled 

in the 2018/2019 academic year. Followed by Tonkolili with 11.1 percent. 

However, Pujehun and Koinadugu both reported 2.3 percent. 

 

The table also shows that, Kenema has the highest with 13.7 percent of pupils 

enrolled in the 2019/2020 academic year. Followed by Kono with 10.9 percent. 

However, Falaba and Pujehun reported 0.9 and 2.4 percent respectively. 

 

The table further reveals that, Western Urban Area has the highest with 21.4 

percent of pupils enrolled in the 2022/2023 academic year. Followed by 

Kenema with 17.7 percent. However, Falaba and Bonthe reported 1.5 and 2.0 

percent respectively. 

 

Figure 3.7:  Percentage of Pupils by Year of enrollment and Current 

Level 
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Figure 3.7 above shows the percentage of pupils by year of enrollment and 

current level. The year of enrollment includes 2018/2019, 2019/2020 etc. 

 

It is evident that, 2022/2023 has the highest enrollment rate with 47.6 

percent of pupils enrolled in the primary category. Followed by 2021/2022 

with 22.9 percent. However, 2018/2019 reported the least with 5.2 percent. 

 

The figure also shows that, 2020/2021 has the highest enrollment rate with 

43.0 percent of pupils enrolled in the JSS category. Followed by 2019/2020 

with 25.5 percent. However, 2022/2023 reported the least with 6.5 percent. 

 

The table further reveals that, 2020/2021 has the highest enrollment rate with 

31.8 percent of pupils enrolled in the SSS category. Followed by 2020/2021 

with 21.5 percent. However, 2021/2022 reported the least with 9.7 percent. 

 

Table 3.8: Proportion of Pupils by District and Level of enrollment 
 

 District Primary JSS SSS 

Kailahun 5.6 3.6 5.2 

Kenema 9.9 9.4 13.3 

Kono 8.4 6.9 6.7 

Bombali 6.2 7.8 9.0 

Falaba 3.0 1.6 0.9 

Koinadugu 3.5 2.5 1.6 

Tonkolili 7.9 6.3 5.6 

Kambia 6.7 5.6 4.0 

Karene 4.4 3.1 2.9 

Port Loko 8.2 7.5 7.0 

Bo 8.8 7.9 6.2 

Bonthe 3.1 2.4 0.6 

Moyamba 4.8 2.7 0.8 

Pujehun 3.4 1.5 1.0 

Western Rural Area 6.8 11.4 13.4 

Western Urban Area 9.4 19.7 21.9 
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Table 3.8 above shows the proportion of pupils by district and level of 

enrollment. The pupils’ level includes Primary, JSS and SSS. 

 

It is evident that, Kenema has the highest with 9.9 percent of pupils enrolled 

by district in the primary category. Followed by Western Urban with 9.4 

percent. However, Falaba and Bonthe both reported 3.0 and 3.1 percent 

respectively. 

 

The table also shows that, Western Urban Area has the highest with 19.7 

percent of pupils enrolled by district in the JSS category. Followed by Western 

Rural with 11.4 percent. However, Falaba and Pujehun both reported 1.6 and 

1.5 percent respectively. 

 

The table further reveals that, Western Urban Area has the highest with 21.9 

percent of pupils enrolled in the SSS category. Followed by Western Rural with 

13.4 percent. However, Bonthe and Moyamba with 0.6 and 0.8 percent 

respectively. 

 

Figure 3.8: Percentage of Pupils by Year of enrolment and Level of 

enrollment 
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Figure 3.8 above shows the percentage of pupils by year of enrollment and 

level of enrollment. The years of enrollment include 2018/2019, 2019/2020 

etc. 

 

It is evident that, 2022/2023 has the highest enrollment rate with 47.7 

percent of pupils enrolled in the primary category. Followed by 2021/2022 

with 22.8 percent. However, 2018/2019 reported the least with 5.2 percent. 

 

The figure also shows that, 2020/2021 has the highest enrollment rate with 

40.7 percent of pupils enrolled in the JSS category. Followed by 2019/2020 

with 24.0 percent. However, 2022/2023 reported the least with 9.9 percent. 

 

The table further reveals that, 2020/2021 has the highest enrollment rate with 

35.1 percent of pupils enrolled in the SSS category. Followed by 2020/2021 

with 24.3 percent. However, 2021/2022 reported the least with 8.1 percent. 

 

Table 3.9: Proportion of Pupils who have seen FQSE  

textbooks by District 

District No Yes 

Kailahun 3.2 96.8 

Kenema 3.2 96.8 

Kono 1.3 98.7 

Bombali 1.8 98.2 

Falaba 24.1 75.9 

Koinadugu 6.4 93.6 

Tonkolili 4.7 95.3 

Kambia 4.2 95.8 

Karene 6.0 94.0 

Port Loko 2.5 97.5 

Bo 2.4 97.6 

Bonthe 0.0 100.0 

Moyamba 4.6 95.4 

Pujehun 6.0 94.0 

Western Rural Area 13.9 86.1 

Western Urban Area 15.5 84.5 
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Table 3.9 above shows the proportion of pupils who have seen FQSE textbooks 

by district. 

 

It is evident that, Bonthe has the highest with 100.0 percent of pupils who 

have seen FQSE textbooks. Followed by Kono and Bombali with both reporting 

98.7 and 98.2 percent respectively. However, Falaba and Western Urban Area 

reported 75.9 and 84.5 percent respectively. 

 

The table also shows that, Falaba has the highest with 24.1 percent of pupils 

who have not seen FQSE textbooks. Followed by Western Urban Area with 

15.5 percent. However, Bonthe and Kono reported 0.0 and 1.3 percent 

respectively. 

 

Figure 3.9:  Proportion of Pupils who have seen FQSE textbooks by 

Current Level 
 

 
 

 

Figure 3.9 above shows the proportion of pupils who have seen FQSE 

textbooks by Current Level. 
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It is evident that, majority of the pupils have seen the textbooks across all 

the levels. 

 

Table 3.10:  Proportion of Pupils who received FQSE  

textbooks by District in Public Schools 
 

District Not Sure No Yes 

Kailahun 2.6 0.9 5.6 

Kenema 5.2 7.4 10.7 

Kono 1.6 1.3 8.7 

Bombali 1.9 1.5 7.6 

Falaba 9.4 3.5 1.9 

Koinadugu 3.0 5.2 2.9 

Tonkolili 5.4 7.2 7.4 

Kambia 4.1 10.1 6.0 

Karene 3.7 1.6 4.1 

Port Loko 3.1 13.7 7.8 

Bo 3.2 12.9 8.4 

Bonthe 0.0 0.1 3.0 

Moyamba 2.8 9.7 3.6 

Pujehun 2.5 0.6 2.8 

Western Rural Area 19.0 10.5 7.8 

Western Urban Area 32.5 13.7 11.8 

 

Table 3.10 above shows the proportion of pupils who received FQSE textbooks 

by district in Public Schools. 

 

It is evident that, Western Urban Area has the highest with 11.8 percent of 

received FQSE textbooks by district in Public Schools. Followed by Kenema 

and Kono with 10.7 and 8.7 percent respectively. However, Falaba and 

Pujehun reported 1.9 and 2.8 percent respectively. 
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Figure 3.10:  Proportion of Pupils who Received FQSE Textbooks by 

Current Level 
 

 

 

Figure 3.10 above shows the proportion of pupils who received FQSE 

textbooks by Current Level. 

 

It is evident that, majority of the pupils did not receive the textbooks across 

all the levels. 
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Figure 3.11:  Frequency at which Pupils Received FQSE Textbooks by 

Region 

 

 

Figure 3.11 above shows the proportion of pupils who received FQSE 

textbooks by Region. 

 

It is evident that, majority of the pupils received textbooks during lesson and 

the least being those who received yearly across all the levels. 

 

Figure 3.12:  Frequency at which Pupils received FQSE textbooks by 

current level 
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Figure 3.12 above shows the proportion of pupils who received FQSE 

textbooks by Current Level. 

 

It is evident that, most of the textbooks were received during lesson, with 

yearly being the least for the Primary Category.  

 

The figure above also shows that, most of the textbooks were received termly, 

with yearly being the least for the JSS Category. 

 

The figure above further shows that, most of the textbooks were received 

termly, with yearly being the least for the SSS Category. 

 

Table 3.11:  Percentage of Pupils Access to the FQSE Textbooks by 

District 

District 
Not 

Sure 

Borrow form 
friends in 

school 

Head of 
Schools' 

Office 

In 
Class 

School 
Library 

Kailahun 3.2 0.6 8.1 88.1 0.0 

Kenema 3.2 2.6 8.7 84.6 0.9 

Kono 1.3 0.9 28.1 68.2 1.5 

Bombali 1.8 0.1 6.2 91.1 0.7 

Falaba 24.1 1.3 8.6 64.2 1.7 

Koinadugu 6.4 1.1 8.7 83.1 0.7 

Tonkolili 4.7 0.2 15.8 74.7 4.5 

Kambia 4.2 0.0 1.2 94.0 0.5 

Karene 6.0 0.2 35.8 58.0 0.0 

Port Loko 2.5 0.1 18.5 77.4 1.5 

Bo 2.4 0.5 14.2 72.2 10.7 

Bonthe 0.0 0.0 2.8 95.7 1.6 

Moyamba 4.6 0.0 4.2 90.4 0.8 

Pujehun 6.0 0.3 3.5 88.8 1.4 

Western Rural  13.9 0.2 11.9 71.8 2.3 

Western Urban  15.5 1.6 13.6 67.5 1.8 

 

Table 3.11 above shows the percentage of pupils’ access to the FQSE 

textbooks by district. 
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It is evident that, Falaba has the highest with 24.1 percent of pupils who are 

not sure with access to FQSE textbooks. Followed by Western Urban Area with 

15.5 percent. However, Bonthe and Kono reported 0.0 and 1.3 percent 

respectively. 

 

The table also shows that, Karene has the highest with 35.8 percent of pupils 

who access FQSE textbooks through the Head of Schools’ Office. Followed by 

Kono with 28.1 percent. However, Kambia and Bonthe reported 1.2 and 2.8 

percent respectively.  

 

The table further reveals that, Bo has the highest with 10.7 percent of pupils 

who access FQSE textbooks through the School Library. Followed by Tonkolili 

with 4.5 percent. However, Kailahun and Karene both reported 0.0 percent. 

Figure 3.13:  Percentage of Pupils Access to the FQSE Textbooks by 

School Level 

 
Figure 3.13 above shows the proportion of pupils’ access to the FQSE 

textbooks by School Level. 
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It is evident that, majority of the pupils access textbooks whiles in class and 

the least being those who borrowed from friends in school across all the levels. 

 

Figure 3.14:  Percentage of Pupils Response that Teachers Used the 

FQSE Textbooks to teach in class 
 

 

 

Figure 3.14 above shows the proportion of pupils who received FQSE 

textbooks by district in Public Schools. 

 

It is evident that, majority of the pupils responded that teachers uses the 

FQSE textbooks to teach in class. 
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Figure 3.15:  Percentage use of the FQSE textbooks to teach in class 
by region 
 

  
 

Figure 3.15 above shows the percentage use of the FQSE textbooks to teach 

in class by region. 

 

It is evident that, 50.8 percent of the pupils in the western area are not sure 

that teachers use the FQSE textbooks to teach in class. Followed by the 

northern region with 20.1 percent whilst the south registered the least with 

8.4 percent. 

 

The table also shows that, the western region again records the highest with 

49.4 percent for teachers not using the FQSE textbooks to teach in class. 

Followed by North with 19.6 percent and the least being Northwest region with 

7.2 percent. 
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west, both with 19.6 percent and the south records the least with 18.2 

percent.  

 

3.3 Teacher Welfare 
 

Teacher well-being (TWB) is a crucial issue for schools and society. It is seen 

as relating to teaching effectiveness, student outcomes, and educational 

governance. High TWB has been shown to help schools—as organizations—

stabilize their functioning and increase the commitment of staff members. By 

contrast, low TWB is considered an obstacle to school improvement and 

educational reforms and can lead to higher rates of teacher absenteeism. TWB 

is also associated with other psychological constructs, including negatively 

with teacher stress and burnout, and positively with satisfaction and positive 

emotions, resilience and flourishing, and motivation and commitment. 

Furthermore, it has been considered within the wider context of mental health. 

Nevertheless, this plethora of research and correlational results, along with 

the ambiguous use of the construct of well-being, may hamper the 

development of well-being theory, and preclude further research and practice 

aimed at fostering TWB. Thus, there is a need to elucidate the conceptual core 

of TWB and to identify how it can be fostered. Against the background of the 

significance given to the role of TWB, the present systematic review aims to 

contribute to the clarification of this construct, to identify its prevalence, to 

systematize the factors that potentially influence it, and to add knowledge 

about effective TWB interventions. Thus, we focus on studies that have 

explicitly addressed TWB, in order to avoid conflating it with related concepts 

such as resilience. 
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Table 3.12:  Proportion of Teachers by district and gender 

Districts Female Male 

Kailahun 17.6 82.4 

Kenema 21.8 78.2 

Kono 22.0 78.0 

Bombali 25.2 74.8 

Falaba 7.2 36.0 

Koinadugu 18.4 81.6 

Tonkolili 23.1 76.9 

Kambia 14.1 85.9 

Karene 13.0 87.0 

Port Loko 22.2 77.8 

Bo 27.1 72.9 

Bonthe 20.8 79.2 

Moyamba 21.1 78.9 

Pujehun 17.6 82.4 

Western Rural 28.5 71.5 

Western Urban 34.3 65.7 

 

Table 3.12 above shows the proportion of Teachers by district and gender. 

It is evident that, Western Urban has the highest females with 34.3 percent 

of teachers by district. Followed by Western rural with 28.5 percent. However, 

Falaba has the least with 7.2 percent. 

 

It is evident that, Karene has the highest males with 87.0 percent of teachers 

by district. Followed by Kambia with 85.9 percent. However, Falaba has the 

least with 36.0 percent. 
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Figure 3.16:  Proportion of teachers by age and gender 

 
 

Figure 3.16 above shows the proportion of teachers by age and gender.  It is 

evident that, majority of the teachers are male across all ages. 

 

Figure 3.17:  Teacher by current position and gender
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Figure 3.17 above shows the proportion of teachers by current position and 

gender. It is evident that, majority of the teachers are male across all 

positions. 

 

Table 3.13:  Proportion of Teachers by current position and district 

Districts 
Principal/Head 

Teacher 
HOD 

Senior 

Teacher 
Teacher 

Kailahun 14.1 0.6 13.0 72.2 

Kenema 9.6 2.5 18.1 69.8 

Kono 18.8 3.0 12.2 66.0 

Bombali 2.5 2.8 14.1 80.6 

Falaba 17.7 1.7 15.8 64.7 

Koinadugu 12.4 4.5 29.4 53.7 

Tonkolili 10.9 4.4 13.8 70.9 

Kambia 12.2 0.7 17.2 69.9 

Karene 16.7 0.0 7.1 76.1 

Port Loko 13.0 0.9 14.2 71.9 

Bo 6.8 4.7 16.0 72.5 

Bonthe 10.4 2.0 8.9 78.7 

Moyamba 11.2 2.6 10.9 75.2 

Pujehun 8.6 2.0 10.0 79.5 

Western Rural 3.5 2.7 22.2 71.7 

Western Urban 5.8 2.7 32.9 58.6 

 

Table 3.13 above shows the proportion of Teachers by current position and 

district. It is evident that, Kono has the highest Principal/Head Teacher with 

18.8 percent. Followed by Falaba with 17.7 percent. However, Bombali has 

the least with 2.5 percent. 

 

The table also shows that, Western Urban has the highest Senior Teacher with 

32.9 percent. Followed by Koinadugu with 29.4 percent. However, Karene has 

the least with 7.1 percent. 

The table further reveals that, Bombali has the highest Teacher with 80.6 

percent. Followed by Pujehun with 79.5 percent. However, Bombali has the 

least with 53.7 percent. 
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Table 3.14:  Proportion of Teachers by Age group and district 

Districts Age Group 

19 - 28 29 - 38 39 - 48 49 - 58 59 - 69 

Kailahun 30.5 32.5 18.1 17.3 1.6 

Kenema 25.7 35.4 21.4 14.2 3.2 

Kono 33.5 34.3 13.9 14.4 3.8 

Bombali 20.3 65.6 36.7 23.4 4.2 

Falaba 20.6 13.3 4.6 4.1 0.5 

Koinadugu 35.0 43.7 7.3 12.2 1.8 

Tonkolili 38.5 54.9 30.4 18.5 2.2 

Kambia 36.6 37.8 15.7 8.6 1.4 

Karene 31.4 36.9 19.2 11.5 0.9 

Port Loko 24.3 35.7 23.5 13.8 2.7 

Bo 19.9 34.7 23.9 18.3 3.2 

Bonthe 14.0 43.4 26.4 14.5 1.6 

Moyamba 25.2 26.6 22.2 21.4 4.6 

Pujehun 28.5 38.7 17.1 13.1 2.5 

Western Rural 35.1 38.0 16.0 9.1 1.7 

Western Urban 18.5 35.3 25.8 18.4 2.1 

 

Table 3.14 above shows the proportion of Teachers by Age group and district. 

It is evident that, Tonkolili with 38.5 percent of teachers who fall within the 

age group of 19-28. Followed by Kambia with 36.6 percent. However, Bonthe 

has the least with 14.0 percent. 

 

The table also shows that, Bombali with 65.6 percent of teachers who fall 

within the age group of 29-38. Followed by Tonkolili with 54.9 percent. 

However, Falaba has the least with 13.3 percent. 

 

The table further reveals that, Moyamba with 4.6 percent of teachers who fall 

within the age group of 59-69. Followed by Bombali with 4.2 percent. 

However, Falaba has the least with 0.5 percent. 
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Figure 3.18:  Proportion of Teachers by Qualification and age 

 
 

Figure 3.18 above shows the proportion of teachers by qualification and age. 

It is evident that, majority of the teachers are fall within the age bracket 29-

38 for teachers with Bachelor in Edu, 39-48 for teachers with HTC (Primary), 

29-38 for teachers with HTC (Secondary), 39-48 for teachers with 

Masters/PhD in Edu, 29-38 for teachers with TC and 59-69 for teachers who 

are untrained. 

 

Figure 3.19:  Proportion of teachers by their qualification and gender 
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Figure 3.19 above shows the proportion of teachers by their qualification and 

gender. It is evident that, majority of the teachers are male across all 

qualifications. 

 

Table 3.15: Proportion by qualification of teachers by District 

 District 

Bachelor 

in Edu 

HTC 

(Primary) 

HTC 

(Secondary) 

Masters

/PhD in 

Edu 

TC Untrained 

Kailahun 0.6 3.5 2.2 2.7 6.4 6.1 

Kenema 10.9 10.9 6.6 6.3 9.0 9.5 

Kono 3.9 4.6 4.1 3.2 6.0 10.2 

Bombali 10.2 6.8 10.0 8.9 8.7 4.1 

Falaba 0.5 1.5 1.3 0.0 2.2 3.2 

Koinadugu 0.4 3.1 1.7 0.0 1.9 4.4 

Tonkolili 2.1 5.4 5.6 7.8 10.6 4.4 

Kambia 2.3 2.6 5.7 1.7 3.4 7.1 

Karene 0.8 2.6 1.7 0 4.0 4.1 

Port Loko 4.5 8.4 9.8 12.3 7.0 6.3 

Bo 16.7 9.5 9.0 11.0 8.4 5.9 

Bonthe 1.7 2.3 1.4 1.9 2.5 2.1 

Moyamba 2.2 2.6 1.8 8.7 5.0 4.9 

Pujehun 2.7 1.3 1.7 0.0 1.8 3.3 

Western Rural 9.7 10.7 16.7 6.1 10.2 12.4 

Western Urban 30.7 24.0 20.7 29.4 13.1 11.8 

 

Table 3.15 above shows the proportion of qualification of teachers by district. 

It is evident that, Western Urban has the highest with 30.7 percent for 

teachers with Bachelor in Edu. Followed by Bo with 16.7 percent. However, 

Koinadugu has the least with 0.4 percent. The table also shows that, Western 

Urban has the highest with 24.0 percent for teachers with HTC (Primary). 

Followed by Kenema with 10.9 percent. However, Pujehun has the least with 

1.3 percent. 

 

The table further reveals that, Western Rural has the highest with 12.4 percent 

for untrained teachers. Followed by Western Urban with 11.8 percent. 

However, Bonthe has the least with 2.1 percent. 
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Figure 3.20:  Proportion of teachers by their years of experience and 

gender

 

 

Figure 3.20 above shows the proportion of teachers by their years of 

experience and gender. It is evident that, majority of the teachers are male 

across all ages. 

 

Table 3.16:  Proportion of teachers by their years teaching 
experience and by District 

 District 
0-5 

years 
6-10 

years 
11-15 
years 

16-20 
years 

21 years and 
above 

Kailahun 3.6 0.0 3.6 5.7 2.6 

Kenema 2.6 9.7 8.0 9.0 10.9 

Kono 14.0 6.2 8.0 4.8 3.5 

Bombali 7.2 8.8 7.4 7.7 6.9 

Falaba 2.5 2.4 1.8 0.9 1.4 

Koinadugu 3.3 2.5 2.8 1.5 1.1 

Tonkolili 7.1 7.7 6.2 5.6 6.1 

Kambia 5.2 5.3 4.5 2.6 3.1 

Karene 3.6 3.8 2.6 3.1 1.1 

Port Loko 6.8 8.0 7.6 9.4 8.0 

Bo 7.6 6.9 9.3 10.8 10.1 

Bonthe 2.0 2.4 2.5 1.7 1.5 

Moyamba 3.6 2.4 3.8 4.0 7.4 

Pujehun 2.6 1.8 2.4 1.5 2.1 

Western Rural 14.0 12.9 11.8 8.6 8.6 

Western Urban 13.7 14.2 17.7 23.0 25.4 

25.4
21.2 22.6

26.0
29.8

74.6
78.8 77.4

74.0
70.2

0-5 years 6-10 years 11-15 years 16-20 years 21 years and above

Female

Male
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Table 3.16 above shows the proportion of Teachers by their years of teaching 

experience and by district.  It is evident that, Kono and Western Rural both 

has the highest with 14.0 percent of teachers who have taught for 0-5 years. 

Followed by Western Urban with 13.7 percent. However, Bonthe has the least 

with 2.0 percent.  The table also shows that, Western Urban has the highest 

with 14.2 percent of teachers who have taught for 6-10 years. Followed by 

Western Rural with 12.9 percent. However, Kailahun has the least with 0.0 

percent. 

The table further reveals that, Western Urban has the highest with 25.4 

percent of teachers who have taught for 21 years and above. Followed by 

Kenema with 10.9 percent. However, Koinadugu and Karene both has the 

least with 1.1 percent. 

 

Figure 3.21:  Proportion of Teachers on Government Payroll by 

District 

 

Figure 3.21 above shows the proportion of teachers on government payroll by 

district. It is evident that, Bonthe has the highest percentage of teachers on 

government payroll. Followed by Western Urban with 55.5 percent. However, 

Falaba has the least with 34.6 percent. 

37.3
42.3 41.6

53.2

34.6
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47.7

35.7 36.5

53.4 53.3

67.3
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35.1
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CHAPTER FOUR:  CONCLUSIONS AND RECOMMENDATION 
 

4.1 Conclusion 
 

In conclusion, it is essential to note that education is a crucial weapon to 

develop a nation. Education is the yardstick in shaping the culture, morality, 

and labour of a county. Sierra Leone invests in education for its changes or 

development.  

 

Teachers are made available in remote areas of many chiefdoms /districts, 

and school feeding facilities are provided in some poor, remote environments 

to attract the attention of low-income families to education.  

 

The commitment of the Government in education has increased the role of 

students, teachers, schools, and colleges. All citizens now have full awareness 

that education is compulsory for all children of Sierra Leone, and parents who 

tempt to restrain their children from education are penalized. Quality of 

education is gradually increasing by making sure that students take a genuine 

examination and get good results. Education is the key priority in the present-

day Government of Sierra Leone. 

 

4.2 Recommendation  
 

• The timely payment of subsidies to schools, colleges, and universities will 

help solve the problems. 

 

• The Government also should track proprietors that are demanding 

subsidies paid by the Government to heads of schools for the 

administration of education. 
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• The employment of effective and efficient school supervisors to monitor the 

various schools management in Sierra Leone. The supervisors should have 

a clear understanding of teaching and learning experiences. 

 

• The Government should check some secondary schools, particularly 

government- assisted schools. There are schools with one principal running 

two schools at the same time. The same principal is principal dignitaries to 

two schools (both the junior secondary and senior secondary).  

 

• The Government should try to stopH principals who are supposed to be 

teachers in a particular school but are principals of another school, paid by 

the Government of Sierra Leone. At the same time, they are principals 

running another Government Assisted school. Quality Education will be 

eminent by the elimination of corruption from students, teachers, heads of 

schools, school authorities, and the MEST officers. 

 

• The Government of Sierra Leone should motivate and invest in young 

educationist. 

 

• Education secretaries are for missions, the Government should work 

directly with Heads of Schools. Some education secretaries are signatories 

to all the schools of the mission countrywide to get a share and full demand 

of what the Government may send to school account for the development 

of the schools. Let all heads of school forward the information of the school 

account, including names and members of signatories. The Government 

should cross-check all the banks for defaulters. The Government should 

penalize any person found in two accounts. 
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ANNEX A: QUESTIONNAIRE  
 

I. Teacher Questionnaire 

 

School Name: ………………………………………………………….  

EMIS Number: |___| |___|___| |___|___| |___| |___|___|___|  

School Level……………………………………………………………………………. 

SID Code: |___|___||___|___||___|___|___|                                                               

Year of Establishment: |___|___||___|___| 

 

Region ………….……….        District……………….       Local Council ……….………….  

Chiefdom ………………        Ward……….………….       Section ……………….…………..   

Town ..……………….… 

 

School Location:              Rural        Urban 

Remoteness:                   Easily accessible     Rough terrain       Island                    

                                     Not accessible by road            

School Ownership:          Government          Government-assisted                    

School Gender:               Boys             Girls               Mixed 

School Accommodation:  Boarding        Day               Boarding & Day 

 

Section one: Teacher Welfare 
 

Q1. Name of teacher ……………………. 
Q2. Sex   1. Male   2. Female 

Q3. Age …... 
Q4. Current position. 

1. Teacher 
2. Senior teacher 

3. HOD  
4. Principal/head teacher 
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Q5. What is your highest professional qualification? 
 

1. Untrained,  
2. TC  

3.  HTC(Primary)  
4. HTC(Secondary)  

5. Bachelor in Education   
6. Masters/PhD in Education 

 
Q6. What is your highest academic qualification? 

 
1. Incomplete BECE 

2. BECE  
3. WASSCE  

4. Diploma/Certificate 

5. Any Bachelor 
6. Any Masters/PhD  

 
Q7. Number of years of teaching experience. 

 
1. 0-5 yrs.  

2. 6-10 yrs.  
3. 11-15 yrs.  

4. 16-20 yrs.  
5. 21yrs and above  

 
Q8. What is your teaching status in this school? 

 
1. Community teacher  

2. Volunteer teacher  

3. Part-time teacher  
4. Full-time teacher 

 
Q9. Are you on government payroll? 

 
1. Yes  

2.  No If No, skip to Q11 
 

Q10. If yes, when was your name enrolled into the government payroll? 
 

1. Within the first six months  
2. Within the first one year  

3. Two years  
4. Three years and above 
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 Q11. What is your source of income? 
 

1. Subsidy  
2. NGO  

3. Community support  
4. Others, specify 

 
Q12. What was your monthly remuneration expectation when the FQSE was 

introduced in 2018? NLe 
 

1. 25% increment  
2. 50% increment  

3. 100% and above  
 

Q13. How satisfied are you with your current monthly remuneration? 

 
1. Highly satisfied  

2. Satisfied  
3. Not satisfied 

 
Q14. Do you receive promotion as and when it is due? 

 
1. Yes    

2.  No If No, skip to Q14 
 

Q15. If yes, how often promotion is done? 
 

1. 3Yrs  
2. 4yrs  

3. 5yrs  

4. 6yrs and above  
 

Q16. Do you receive any extra benefit other than your monthly 
remuneration? 

 
1. Medical allowance  

2. Staff quarter  
3. Transport allowance  

4. Others, specify 
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Q17. Which of the following benefits would you like government to provide 
to teachers as motivation? 

 
1. Car loan ii. Housing facility  

2. Remote allowance  
3. Scholarship  

 
Q18. Which teaching materials are you using for preparing lesson notes? 

 
1. Internet sources  

2. Text books  
3. FQSE text books  

4. Own materials 
5. Others, specify……. 

 

Q19. Do you receive any in-service training in order to improve on your 
teaching skills? 

 
1. Yes  

2.  No  
3. If No, skip to Q19 

 
Q20. Which type of training? 

 
1. Pedagogy  

2. SGB  
3. WASH  

4. Others, specify……. 
 

Q21. How often do you receive this training? 

1. Monthly 
2.  Termly  

3. Yearly 
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II. School Questionnaire 

 

School Name: ………………………………………………………….  

EMIS Number: |___| |___|___| |___|___| |___| |___|___|___|  

School Level…………………………………………………………………………. 

SID Code: |___|___||___|___||___|___|___|                                                               

Year of Establishment: |___|___||___|___| 

 

 

Region ………….……….        District………………….       Local Council ………..………..  

Chiefdom ………………        Ward………..…… …….       Section …………………………..   

Town ..…………..…….. 

 

School Location:              Rural                     Urban 

Remoteness:                    Easily accessible     Rough terrain     Island                

                                      Not accessible by road            

School Ownership:           Government    Government - assisted                    

School Gender:                Boys               Girls          Mixed 

School Accommodation:   Boarding          Day           Boarding & Day 

 

 
Section one: Teacher Welfare 

 
 Q1. How many teachers do you have in your school?   

 

Q2.  How many are Male?  
 

Q3.  How many are Female?  
 

Q4.  How many Teachers are on government Payroll?  
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Q.5 How do you motivate teachers who are not on payroll? 
 

1. School subsidy  
2. Community Support  

3. Both  
4. Others 

 
Q6: Since the introduction of the FQSE in 2018, if you need to hire a new 

teacher does salary serve as a motivation?  
 

  1. Yes  
  2. No 

 
Q7. How often is promotion of teachers done in your school? 

 

1. Yearly  
2.  Every two years  

3. After every five years 
 

Q8. Is promotion done by merit? 
 

1. Yes  
2.  No 

  
Q9.  Does the school recommend teachers for study leave?  

 
1. Yes   

2. No 
 

Q10 If yes, how often does the school do this recommendation?  

 
1. Every year  

2. Every Two years  
3. After every five years 

 
Q11. Is There any preferential treatment given to female teachers? 

 
1. Yes  

2. No  
 

Q12. If yes, what kind of treatment? 
 

1. Recruitment  
2. Promotion  
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3. Workload  
4. Study leave  

5.  Training  
6. Others (Specify….) 

 
Q13. Does the school benefit from in-service training for teachers?  

 
1. Yes  

2.  No   
 

Q14. What is/are the sources of the training you received? 
 

1. Government  
2. NGO 

3.  Internal  

4.  Others 
 

Q15. Does your school have houses for teachers?  
 

1. Yes   
2. No  

 
 Q16. Does the FQSE provides teacher-teacher national networking 

opportunités ? 
 

1. Yes  
2. No 

3.  Dont know 
 

 

 
Section Two: Teaching and Learning Materials 

 
Q1. Does the school receive teaching and learning materials for FQSE?  

 
1. Yes  

2.  No  
3. Don’t Know 
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Q2. Which of the following teaching and learniing materials does the school 

receive? 

1. Text books  

2. Note books  

3. Uniform  

4. Shoes 

5.  Bags  

6. Others…… 

Q3. Does the school receive teaching and learning materials on time? 
 

1. Yes  

2.  No 
 

Q4. How often do you receive the teaching and learning materials? 
 

1. Monthly  
2. Termly  

3. School Yearly  
4. Others (Specify)…............ 

 
Q5. Do you receive adequate supply of teaching and learning materials base 

on School Enrolment?  
 

1. Yes  
2.  No 

 

  Q6. How would you rate the quality of teaching and learning materials 
supplied? 

 
1.  Excellent  

2. Very Good  
3. Good  

4. Fair  
5.  Poor 

 
Q7. How relevant are the teaching and learning materials in preparing lesson 

notes? 
1.  Extremely Relevant  

2. Very Relevant  
3.  Relevant  

4. Not Relevant 
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Section three School Infrastructure; Learning-Support Facilities; 
Health and Safety; and Other Amenities 

 
Q1. Is the school located in major street crossing area? 

 
1. Yes  

2.  No 
 

Q2. Has your School put up any new classroom structure(s) to accommodate 
increased in enrolment since the introduction of the FQSE? 

1. Yes  
2. No 

 
Q3. If yes, how many Classrooms in total? 

 

1. 1-3 Classrooms 

2.  4-6 Classrooms 

3.  More than 6 Classrooms 

Q4. Is there a school Library?  

1. Yes  

2.  No 

Q5. Does the school have à Play ground? 

1. Yes  

2.  No 

Q6. What was the School Shift Status before the introduction of the FQSE?         
   

1. Single Shift           
2.  Double shift 

 
Q7. What is the school shift status now? 

 
1. Single Shift           

2. Double shift 

 
Q8. What was your electricity source before the FQSE?   

 
1. No light  

2. Grid    
3. Solar    
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4. Generator    
5. Other: …………… 

 
Q9. What is your electricity source now? 

 
1. No light  

2. Grid   
3.  Solar   

4.  Generator    
5. Other: …………… 

 
Q10. What was your Water source before the FQSE?   

  
1. No water  

2. Piped  

3.  Borehole  
4. Well  

5. River  
6. Other 

 
Q11. What is your water source now? 

 
1. No water  

2. Piped  
3. Borehole  

4. Well  
5. River  

6.  Other 
 

Q12. Does your school have a hand washing facility?     

 
1. No    

2.  Yes 
 

Q13. Does your School have a working Computer for pedagogy? 
 

1. Yes 
2.  No 

 
Q14. Does your school have internet connectivity?   

               
1. Yes    

2.  No 
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Q15. Does your school have a fence/wall?      
 

1. Yes    
2. No 

 
Q16. In the Table below, please complete the number of latrines for pupils 

and teachers’ in your school. 
 

Pupils’ Latrines Teachers’ Latrines  

Good Condition Bad Condition Male  Fem. Shared 

Boys Girls Shared Boys Girls Shared    

         

         

 

Q17. Does your school have separate latrines for learners with disabilities?   

 
1. Yes     

2.  No  
 

Q18. Does the school have private cubicles for girls experiencing 
menstruation?  

 
1. Yes   

2.  No 
 

Q19. Does your school have a functional BoG/ SMC?    
 

1. Yes    
2.  No 

                                  

Q 20. How often does BoG/SMC Meet? 
 

1. Monthly 
2. Quarterly  

3. Annually 
 

Q21. Does your school have a guidance counsellor?      
              

1. Yes    
2. No 
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III. Pupils’ Questionnaire 

 

School Name: ………………………………………………………….  

EMIS Number: |___| |___|___| |___|___| |___| |___|___|___|  

School Level……………………………………………………………………………. 

SID Code: |___|___||___|___||___|___|___|                                                               

Year of Establishment: |___|___||___|___| 

 

 

Region ……………….        District……………….       Local Council ………..…………..  

Chiefdom ……………        Ward………..……….       Section ……………….……………..    

Town ..……………………….. 

 

School Location:         Rural                      Urban 

Remoteness:              Easily accessible      Rough terrain       Island                

                                Not accessible by road            

School Ownership:     Government          Government-assisted                    

School Gender:          Boys                     Girls                 Mixed 

 

 
Q1.  What level are you? 

 
1. Class 4-6  

2. JSS 1-3 
3. SSS 1-3 

 
Q2. Which year did you enrol? 

 
1.  2018/2019  

2.  2019/2020  
3.  2020/2021  

4.  2021/2022  

5.  2022/2023 
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Q3. Which level did you enrol in this school? 
 

1. Class 1-6  
2.  JSS 1-3  

3.  SSS 1-3 
 

Q4. Have you ever seen FQSE textbooks in your school? 
 

1. Yes  
2.  No if no Skip to Q10 

 
Q5. Have you ever received any FQSE textbook from the school for studies? 

 
1. Yes  

2. No, if No skip to Q8 

 
Q6. How often do you receive these textbooks? 

 
1. During Lesson  

2. Weekly  
3. Termly  

4. Yearly  
          

Q7. Which subject textbook did you receive? FQSE Books 
 

1. Primary  
2. Junior Secondary  

3. Senior Secondary 
 

Q8: How do you access the FQSE textbooks? 

 
1. School Library  

2. In Class  
3.  Head of Schools’ office  

4. Borrow from Friends in school 
 

Q9. Does the teacher use the FQSE textbooks to teach in class? 
 

1. Yes  
2.  No 
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Q10. What is the type of sitting accommodation in your class? 
 

1. Chairs  
2. Benches  

3. Blocks  
4. Others’ Specify…… 

 
Q11. How is the sitting accommodation?  

 
1.  One Pupil to a desk  

2. Two pupils to a desk  
3. Three pupils to a desk  

4. Four and above to a desk 
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ANNEX B: SAMPLING STRATEGY 
 

District 
Pre-

Primary 
Primary JSS SSS 

Total 
Sample 

Kailahun 7 269 11 2 289 

Kenema City 7 263 16 3 288 

Kenema Dist. 4 168 7 2 181 

Koidu-New Sembehun City 12 197 12 1 223 

Kono Dist. 6 143 7 1 157 

Eastern Region 36 1040 53 10 1139 

Kambia Dist. 8 237 17 3 265 

Karene Dist. 4 202 11 2 218 

Portloko City 6 197 16 3 222 

Portloko Dist. 4 145 11 1 161 

North-Western Region 22 782 53 9 866 

Makeni City 5 132 14 2 153 

Bombali Dist. 5 120 7 2 133 

Falaba Dist. 3 173 6 1 183 

Koinadugu Dist. 3 165 8 1 177 

Tonkolili Dist. 12 377 21 3 414 

Northern Region 28 967 56 9 1060 

Bo City 10 263 14 1 288 

Bo Dist. 3 149 6 1 158 

Bonthe Municipality 3 83 3 1 90 

Bonthe Dist. 1 66 3 0 70 

Moyamba Dist. 4 301 11 2 318 

Pujehun Dist. 5 190 5 1 201 

Southern Region 26 1052 42 6 1126 

Freetown City  24 326 29 8 386 

Western Area Rural Dist. 17 243 30 7 298 

Western Region 41 569 59 15 685 

Total Sample of Schools 154 4411 263 48 4875 

 


